To echo KTO advocacy, AVA and KTO, the two academic units within HKBU, worked with MEGAMAN® Hong Kong to develop the 'eco-philosophy of light', a pilot scheme emphasising a participant-and-audience-oriented experience. Visual Arts Axis, the community art branch of AVA, was responsible for the project's execution, which aimed at reaching a general audience, including the communities near the two campuses of AVA in East Kowloon, as well as its local secondary school network. The three parties' involvement was as follows: Academy of Visual Arts of HKBU (academic partner); MEGAMAN® Hong Kong (external partner); Knowledge Transfer Office of HKBU (KT associate) -see Figure 1 .
The 'In Light of Visual Arts' project was more than a simple transfer of technological knowledge of eco-lighting from MEGAMAN® Hong Kong to AVA students; it also aimed to make this knowledge available to a wider audience, for instance, by holding an exhibition and educating people about different applications of eco-lighting and the associated technology. Smith (2012) points out that disciplines within academic institutions tend to have a specific or, in negative terms, 'narrow' field of study and that, through knowledge transfer, academics from different departments would be able to break through their established knowledge boundaries to enhance interdisciplinary collaboration, as well as communicating and cooperating with industry. As Ozga and Jones 2006 (p. 7) note, '… recent academic The 'In Light of Visual Arts' project aimed to examine how knowledge transfer could be integrated with Informal Learning approaches and visual arts elements, in addition to scientific and technical knowledge, which most people would associate with lighting. 'Indeed, [d] evelopments in understanding knowledge support a shift from traditional linear models of knowledge production and subsequent dissemination to an interactive, iterative, problem-focused, trans-disciplinary model.' (Ozga & Jones 2006, p. 9) . Knowledge transfer should not be limited to the knowledge related to technical development, it should also '… include knowledge that can promote critical political and social awareness and understanding' (Ozga & Jones, 2006, p. 9) . There seems on the surface to be little scope for knowledge transfer for the arts, humanities and social sciences disciplines, yet these disciplines may actually be able to contribute to the creation of meaning and value beyond economic outcomes. Thus, knowledge transfer from these disciplines could provide other perspectives for visual arts students, such as on environmental issues, which may not be included in their studies.
KNOWLEDGE TRANSFER AND THE ARTS
The participants in the 'In Light of Visual Arts' project were students of Bachelor of Arts (Hons) in Visual Arts, an undergraduate program offered by AVA. According to the program requirements, students must take some compulsory courses, which include Introduction to Visual Arts, Introduction to Western Art and Introduction to Chinese Art. Apart from the introductory courses, the students have to choose at least three clusters, each comprising four to five courses, from three divisions. 'Sustainable Design', a course within the cluster Objects and Environment, covers sustainability in design by utilising recyclable or biodegradable materials. The course structure therefore inspired Whereas it is generally perceived that visual arts students have a good eye and hand for creative processes, they are also expected to tackle aspects of these processes they are less familiar with, but that are important when it comes to art and ethics, or the more encompassing genre known as 'Environmental Art'.
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These are not out-of-reach experiences related to seeing art as mere cultural capital or classy commodity, but echo the third and fourth objectives of the project, to 'raise and gain awareness of HKBU's contribution to visual communication and the environment' and to 'stimulate knowledge transfer in the arts and humanities through collaboration and partnerships'. It was therefore important for the visual arts students involved in the project to acquire lighting knowledge and to disseminate what they had learned in a comprehensible manner. This is not to say that the aim should not be art creation, but rather that the art should become more approachable for the general public so that community members are not restrained by 'technical boundaries'.
This acts as a good beginning for disseminating both artistic and lighting knowledge, both being similar in the techniques they involve.
This explains how the project, in enabling an exploratory experience for its student participants, encouraged them to use lighting knowledge in dynamic ways for artistic creation while attaching meaning to it, both personal and social. For example, the making of light and shadow was a fruitful experiment for some student participants -by making full use of the low temperature characteristics of light-emitting diode (LED) products, such a process avoids the burn that may be caused to the thin layer of paper or wood of lighting products when put close to the surface. to Dewey, was an important way of learning and ensured that students were able to make good use of their knowledge in daily experiences. Dewey (1916) suggested that students, also as learners, should be allowed to participate in various learning activities to acquire a variety of knowledge, which supports the aim of 'In Light of Visual Arts' to bring the visual arts and the use of lighting closer together. Sustainable lighting is a significant development in modern societies, although generally it appears to be detached from the art-making process and mostly seen as a separate professional domain.
Lacking the inclusion of lighting knowledge in visual arts education partly explains the difficulties participating students encountered in the course of its trial. Dewey (1934) Feedback from student participants.
Student participants revealed that they got a taste of what it was like applying visual arts in the commercial world. For example, one of the students came up with an original idea for creating a light with adjustable brightness; however, the participant was compelled to compromise his creative ideal due to his limited technical knowledge. As a result, he modified his product to be a conventional lamp with an ordinary switch. This example illustrates the imperative role technical support plays in helping students solve problems encountered in the creative process. Due to such problems with implementation, some students have suggested incorporating workshops on basic electrics in forthcoming KT projects, especially those that relate closely to art and design.
Other students suggested inviting professional artists who were familiar with light as a creative medium to be consultants.
These suggestions reinforce the importance of technical knowledge. Even a basic knowledge of lighting made it possible for participants in the project to enhance their creative process by enabling them to utilise their knowledge of light more flexibly, more thoroughly, and to greater success.
Second Stage of Knowledge Transfer Process
With the integration of the Informal Learning approach, the AVA students managed to consolidate the knowledge transferred from MEGAMAN® Hong Kong to create 11 artworks incorporating 
